The Effects of Self-Assessment on Student Learning

	What is the purpose of student self-assessment?



	What are the prerequisites--what does the student need to know before s/he can self-assess accurately?




	A key premise is that for students to be able to improve, they must have the capacity to monitor the quality of their own work during actual production.  This in turn requires that students:

· Know what high quality work looks like

· Be able to objectively compare their work to the standard

· Have a store of tactics to make work better based on their observations (Sadler, 1989)




	When students are involved in the assessment process—they are required to think about their own learning, articulate what they understand and what they still need to learn—achievement improves.  (Black & Wiliam, 1998; Sternberg, 1996; Young, 2000)




	Self-assessment by pupils, far from being a luxury, is in fact an essential component of formative assessment. (Black & Wiliam, 1998)




	Student SELF-assessment is crucial for feedback to be used effectively. Students are the ones who must ultimately take action to bridge the gap between where they are and where they are heading.

The transition from feedback to self-monitoring can occur only when the student comes to know what constitutes quality. (Sadler, 1989)

 


	The process of engaging in self-assessment increases students’ COMMITMENT to achieving important educational goals. (Covington, 1992)




· Helps students make decisions about what to focus on next. 

· Only possible when students know the goal of the work and have a vision of quality.

	Key 5: Student Involvement

Student Self-Reflection and Goal Setting


· Students use test plans as a basis for evaluation of strengths and areas of study.

· Students complete self-evaluation and goal-setting form on the basis of test or quiz results. 
On the following pages you will find an activity students can do to help them know what the results of a test mean about what they have learned and what they still need to work on. It is a way of providing descriptive feedback to students that engages them in self-assessment and goal-setting. (Blank elementary and secondary student forms are on the CASL CD in the Chapter 5 file, “Goal Setting with Tests.”)

Here is the process:

1.
The teacher identifies the learning target each item on the test represents and fills out the first two columns on the form (elementary version on the next page, secondary version on CASL page 160).

2.
Secondary students mark one of the next two columns—confident or unsure—for each item as they take the test. Younger students may skip this step—it’s not on the younger student’s form on the next page.

3.
The teacher corrects the tests and hands them back. 

4.
Students mark the next two columns—right or wrong—by looking at their corrected tests.

5.
Students mark the last two columns—simple mistake or don’t get it—by reviewing the items they got wrong. To make this decision, they ask themselves, “Do I know what I did wrong? Could I correct this myself?” If the answer is “Yes,” then they mark the “simple mistake” column. If the answer is “No,” they mark the “don’t get it” column.

6.
Students then transfer each learning target to one (or more) of three categories on the next page—strengths, further study, and review.

7.
Finally, they use the form of your choice to make a plan to improve. 

This process is also explained in CASL Chapter 5 on pages 158 – 163.

IDENTIFYING MY STRENGTHS AND AREAS FOR IMPROVEMENT

Name: George 

Assignment: Math Test #7 
Date: December 1, 2004
Please look at your corrected test and mark whether each problem is right or wrong. Then look at the problems you got wrong and decide if you made a simple mistake. If you did, mark the “Simple mistake” column. For all the remaining problems you got wrong, mark the “Don’t get it” column.
	Problem
	Learning Target
	Right?
	Wrong?
	Simple mistake?
	Don’t get it

	1
	Place Value: Write numerals in expanded form to 10 thousands place
	
	
	
	

	2
	Place Value: Write numerals in expanded form to 10 thousands place
	
	
	
	

	3
	Place Value: Write numerals in expanded form to 10 thousands place
	
	
	
	

	4
	Place Value: Identify place value to the thousands place
	
	
	
	

	5
	Place Value: Put numbers in order through the thousands
	
	
	
	

	6
	Place Value: Put numbers in order through the thousands 
	
	
	
	

	7
	Place Value: Put numbers in order through the thousands 
	
	
	
	

	8
	Write fractions to match models
	
	
	
	

	9
	Write fractions to match models
	
	
	
	

	10
	Write fractions to match models
	
	
	
	

	11
	Write fractions to match models
	
	
	
	

	12
	Subtract 3-digit numbers with borrowing
	
	
	
	

	13
	Subtract 3-digit numbers with borrowing
	
	
	
	

	14
	Subtract 3-digit numbers with borrowing
	
	
	
	

	15
	Subtract 3-digit numbers with borrowing
	
	
	
	

	16
	Measurement: Read time to the nearest  minute
	
	
	
	

	17
	Measurement: Read a thermometer
	
	
	
	

	18
	Measurement: Know how much a liter is
	
	
	
	

	19
	Measurement: Know how long a centimeter is
	
	
	
	

	20
	Measurement: Choose the right tool to measure length, weight, liquid, and temperature
	
	
	
	


IDENTIFYING MY STRENGTHS AND AREAS FOR IMPROVEMENT

Name: George 

Assignment: Math Test #7 
Date: December 1, 2004
Please look at your corrected test and mark whether each problem is right or wrong. Then look at the problems you got wrong and decide if you made a simple mistake. If you did, mark the “Simple mistake” column. For all the remaining problems you got wrong, mark the “Don’t get it” column.
	Problem
	Learning Target
	Right?
	Wrong?
	Simple mistake?
	Don’t get it

	1
	Place Value: Write numerals in expanded form to 10 thousands place
	x
	
	
	

	2
	Place Value: Write numerals in expanded form to 10 thousands place
	x
	
	
	

	3
	Place Value: Write numerals in expanded form to 10 thousands place
	x
	
	
	

	4
	Place Value: Identify place value to the thousands place
	x
	
	
	

	5
	Place Value: Put numbers in order through the thousands
	x
	
	
	

	6
	Place Value: Put numbers in order through the thousands 
	x
	
	
	

	7
	Place Value: Put numbers in order through the thousands 
	
	x
	x
	

	8
	Write fractions to match models
	x
	
	
	

	9
	Write fractions to match models
	
	x
	
	x

	10
	Write fractions to match models
	x
	
	
	

	11
	Write fractions to match models
	
	x
	
	x

	12
	Subtract 3-digit numbers with borrowing
	x
	
	
	

	13
	Subtract 3-digit numbers with borrowing
	
	x
	x
	

	14
	Subtract 3-digit numbers with borrowing
	x
	
	
	

	15
	Subtract 3-digit numbers with borrowing
	
	x
	x
	

	16
	Measurement: Read time to the nearest  minute
	
	x
	x
	

	17
	Measurement: Read a thermometer
	x
	
	
	

	18
	Measurement: Know how much a liter is
	
	x
	
	x

	19
	Measurement: Know how long a centimeter is
	x
	
	
	

	20
	Measurement: Choose the right tool to measure length, weight, liquid, and temperature
	x
	
	
	


Test based on plan in Table 5.1, CASL page 130.

YOU BE GEORGE
George, a third-grader, filled out the form on the previous page after receiving his corrected test from his teacher. Please imagine you are George—do a little self-analysis and goal setting by completing the form on this page.

NAME: 
George



TEST DATE: 
December 1, 2004
I AM GOOD AT THESE

	Learning targets I got right:




I AM PRETTY GOOD AT THESE, BUT NEED TO DO A LITTLE REVIEW

	Learning targets I got wrong because of a simple mistake:

What I can do to keep this from happening again:




I NEED TO KEEP LEARNING THESE

	Learning targets I got wrong and I’m not sure what to do to correct them:




You can follow this or any self analysis with a goal-setting activity.  These and other goal-setting forms are on the CASL CD in the Chapter 12 file. Several examples are reprinted on the following pages.

	To get better at ____________________________________, I could…

One thing I am going to start doing is…

I’ll start doing this on ____________           and work on it until ___________

                                          date                                                         date

One way I’ll know I’m getting better is …




	Goal
	Steps
	Evidence

	What do I need to get 

better at?


	How do I plan to do this?
	What evidence will show I’ve achieved my goal?

	Time Frame:  Begin ___________________                        End _______________________

Date ____________________                           Signed ________________________________




SECONDARY EXAMPLE:

IDENTIFYING YOUR STRENGTHS AND FOCUSING FURTHER STUDY

As you answer each question on the test, decide whether you feel confident in your answer or are unsure about it and mark the corresponding box.



	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	


ANALYZING YOUR RESULTS

1.
After your test has been corrected, identify which problems you got right and which you got wrong by putting Xs in the “Right” and “Wrong” columns. 

2.
Of the problems you got wrong, decide which ones were due to simple mistakes and mark the “Simple Mistake” column.

3.
For all of the remaining wrong answers, mark the “Don’t Get It” column.

4. To identify your areas of strength, write down the learning target numbers corresponding to the problems you felt confident about and got right. Then write a short description of the target or problem.

MY STRENGTHS:
	Learning Target #
	Learning Target or Problem Description

	
	

	
	

	
	

	
	


5. To determine what you need to study most, write down the learning targets numbers corresponding to the marks in the “Don’t Get It” column (problems you got wrong, NOT because of a simple mistake).  Then write a short description of the target or problem.

MY HIGHEST PRIORITY FOR STUDYING:

	Learning Target #
	Learning Target or Problem Description

	
	

	
	

	
	

	
	


6.
Do the same thing for the problems you were unsure of and for the problems on which you made simple mistakes.  

WHAT I NEED TO REVIEW:
	Learning Target #
	Learning Target or Problem Description

	
	

	
	

	
	

	
	


These secondary forms come from CASL Chapter 5, pages 160 – 162.   The process is described in Activity 5.7 on page 158. 
Confident





PROBLEM #








DON’T GET IT 





Simple Mistake





Wrong   





Right





Unsure





Learning Target #
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